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University Studies gathers information on students’ learning and experiences
in University Studies courses in order to improve our practice and our students’
outcomes. We use surveys, small group discussions, and review of student and
course portfolios in our assessment efforts. The tools and methods used to assess
student learning are faculty driven and developed. The information gathered is
used by individual faculty, faculty teams, program levels and the program as a
whole to gauge program effectiveness and inform program decisions.
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EXECUTIVE SUMMARY
DIVERSITY, EQUITY, & SOCIAL JUSTICE
ASSESSMENT
Over the course of the 2020-2021 academic year, University Studies’ assessment efforts focused on the
revised Ethics, Agency, Community learning goal. Here, you will find a brief overview and summary of our
findings, which are more fully explored in the later sections of the report. Other sections of the report
include information on aspects of the program outside of the Ethics, Agency, Community learning goal.
Ethics, Agency, Community Timeline
2017-2018 – UNST Council worked to revise what had been the Ethics and Social Responsibility learning goal. A
subcommittee held campus discussions to get input and finalize a revision.
2019 – Faculty Senate passed the recommended revision, adopting Diversity, Equity, and Social Justice as a new
learning goal.
2019-2020 – A faculty working group developed the Ethics, Agency, Community rubric. UNST Faculty.
2020 – 2021 – Ethics, Agency, Community was a focus for assessment including course evaluations and student and
course portfolios.

Ethics, Agency, Community Rubric Dimensions
The faculty working group agreed on the following as dimensions of the Ethics, Agency, Community learning goal.
• Values Analysis
• Agency
• Multiple Points of Impact
• Community
• Difference

FRINQ, SINQ and Capstone students agree that their courses address issues related to Ethics,
Agency, and Community.
80% or more of students who responded to end of term surveys
agreed that they had opportunities to explore ethical issues and
dilemmas, to clarify their values (FRINQ and SINQ), and that
they have a better understanding of how to make a difference
in their community (Capstone).

Course evaluations are administered at the end of
each FRINQ, SINQ, and Capstone.
• We asked students whether they agree that
their course addressed ethical issues,
provided opportunities to explore values, .
• We asked open-ended questions about what
activities related to the EAC goal and what
the student learned related to the EAC goal.
We are in the process of analyzing a sample of
comments for themes and for alignment with
rubric categories.
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EXECUTIVE SUMMARY
DIVERSITY, EQUITY, & SOCIAL JUSTICE
ASSESSMENT
FRINQ portfolios demonstrated the most evidence for
considering Agency, Difference, and engaging in
Values Analysis.
Over the year of a FRINQ course, students develop portfolios
representing their work and reflection relating to the four
University Studies goals. A sample of 180 FRINQ portfolios were
scored using the Ethics, Agency, Community rubric, with each
portfolio being read and reviewed twice. The 4-point rubric was
designed such that a 3 is a score expected of a student at the end of
their sophomore year.

% >=1.5
(n=167)
Values Analysis

80%

Agency

83%

Multiple Points of Impact

61%

Community

57%

Difference

79%

SINQ and Capstone course portfolios show that the courses address the Ethics, Agency,
Community goal with an emphasis in SINQ on Multiple Points of Impact, Difference, and Values
Analysis and an emphasis in Capstones on Values Analysis, Agency, and Community
Course portfolios, which include syllabi, assignment instructions,
and examples of student work produced in the course, provide a
way to view student work in the context of the whole course, and
to identify examples that can be shared with the larger SINQ or
Capstone communities. This process serves the dual purposes of
engaging participating faculty in a summative programmatic
assessment and serving as a formative faculty development
experience.
7 SINQ Faculty participated in the review representing 7 out of 15
SINQ themes. 10 Capstone faculty participated.
On the respective review days, 3-4 person groups of faculty were
formed, with the UNST Directors or Faculty Support Specialists
serving as a facilitator of one group’s process. In these small
groups, each faculty member described their course and
contextualized student engagement around the goal in the course
generally and as evidenced in their selected assignment in
particular. Faculty then reviewed the portfolios of each of their
group members, completing both summative and formative
assessment documents. The summative review rated the course as
minimally meeting the expectation, meeting the expectation, or as
an exemplary model for the goal. A faculty member from another
group also reviewed each portfolio. We also reviewed portfolios to
identify which elements of the goal were most present in a given
course.

ii

SINQ
(courses)

Capstone
(courses)

Minimal

0/7

2/13

Meets Expectations

5/7

4/13
5/13

Meets+ (between M & E)
2/7

2/13

SINQ
(courses)

Capstone
(courses)

Values Analysis

5/7

9/10

Agency

4/7

10/10

Multiple Points of
Impact

6/7

6/10

Community

2/7

9/10

Difference

6/7

6/10

Exemplary
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EXECUTIVE SUMMARY
DIVERSITY, EQUITY, & SOCIAL JUSTICE
ASSESSMENT
Next Steps
These assessment results have been shared with University
Studies faculty at pre-fall term gatherings, where there
were opportunities to share ideas and to reflect on the ways
in which the findings suggest areas for adjustment or
improvement.
In a follow up to the fall gatherings, University Studies has
hosted a faculty community of practice focused on the

Ethics, Agency Community learning goal. This community
brings together faculty across all levels of the UNST
program to discuss how to deepen engagement with the
goal in our courses.
In order to continue to monitor our progress related to this
goal, we will revise our course evaluation questions to more
closely align with this new goal. We will evaluate student
and course portfolios again in a few years to look for
progress.

For more information regarding University Studies assessment, please contact Rowanna Carpenter, Director of Assessment
(carpenr@pdx.edu).
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FRINQ

FRESHMAN INQUIRY
ASSESSMENT
FOCUS OF THE YEAR

FRINQ ePortfolio Review

A key focus of investigation this year was a FRINQ Futures project
which stemmed from a set of data about grade distributions in
FRINQ. Two big ideas emerging from that data were: students in
some outlier sections are getting markedly lower grades than
students in most other FRINQ classes; the grades students earn in
FRINQ matter for their overall persistence and a student’s Fall
grade is especially tied to staying at the university. Most students
who don’t succeed in FRINQ don’t succeed at PSU. A team of
faculty undertook a research project described below in order to
arrive at a collective understanding of the purpose of FRINQ as it
functions NOW at PSU and considering how grading practices
can be in service to that purpose. The focus was on ensuring
equitable experiences for all FRINQ students and identifying
support gaps, so all students have the opportunity to succeed.

Purpose: The FRINQ Portfolio Review process scores student
portfolios against rubrics developed to measure student learning
related to University Studies goals. The results provide
information to faculty teams about student learning in FRINQ
themes and students’ overall learning in FRINQ.

Method: Over the year of a FRINQ course, students develop
electronic portfolios representing their work and reflection
relating to the four University Studies goals. During spring 2021,
180 student portfolios were randomly selected for review. The
selected portfolios are representative of the FRINQ student
population in terms of gender, race/ethnicity, and firstgeneration status. The students whose portfolios were selected
almost all earned a grade of A, B, or C in their FRINQ course so
the data are representative of students who successfully passed
the course.

TOOLS AND METHODS
FRINQ End-of-year Survey

This year, the portfolio review process focused on the Ethics,
Agency, and Community goal, which was assessed using a 4point rubric across five criteria, where 3 is a score expected of a
student at the end of their sophomore year. Interrater agreement
for the rubric categories is presented in the table below. All
categories met the threshold of 80% agreement.

Purpose: The FRINQ End-of-year Survey asked students to
rate their experiences in their FRINQ course. Students
responded to questions about the course format, faculty
pedagogical practices, and mentor contribution to the course.
The results provide information to individual faculty about
their course and to the program about students’ overall
experience in FRINQ. During the 2020-2021 academic year,
we included questions about relational learning such as
whether the student felt supported in the course and whether
they got to work with and get to know classmates. These
questions were added in response to faculty concerns about
teaching and learning remotely.

Rubric Category
Values Analysis
Agency
Multiple Points of Impact
Community
Difference

FRINQ Futures

Method: During the final three weeks of spring term 2021,
FRINQ students completed the End-of-year Survey. This online
survey was administered by email. 307 students responded to the
survey, representing a 34% response rate. This response rate is
considerably lower than usual and reflects patterns of course
evaluation completion across all program levels. While this report
contains information aggregated at the overall FRINQ level, Endof-year Survey data are available at the theme and course level to
provide faculty more detailed insights into their specific courses.
The survey data were also disaggregated by race/ethnicity to
investigate any equity gaps.

•

UNIVERSITY STUDIES

• UNST

Interrater Agreement
89%
87%
86%
85%
88%

Purpose: The FRINQ Futures project investigated faculty,
mentor, and student perceptions of FRINQ in order to
understand grading practices and promote equitable
experiences for all FRINQ students.

Method: Between winter and spring terms of 2021, a team of
five FRINQ faculty reviewed previous research on the first year
experience, reviewed an analysis of first-year student success,
conducted a survey of faculty, mentors, and students, and held
focus groups with FRINQ faculty and mentors. Guiding questions
were:
• What types of assessments do FRINQ faculty use?

1
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FRINQ

FRESHMAN INQUIRY
ASSESSMENT
•
•

with most items related to classroom relationships and support.
These include statements about feeling a sense of community
with classmates, feeling supported and respected in the course,
and statements about the instructor displaying an interest in
students and their learning, and checking in with students to see
how they were doing. Please see Appendix A for survey data
disaggregated by race/ethnicity.

How do faculty and mentors identify students who are
struggling?
What types of support are provided and needed for
struggling students?

Data were collected from 19 faculty, 15 mentors, and 307
students (33% of 20-21 FRINQ students).

FRINQ ePortfolio Review

SUMMARY OF FINDINGS

Using the 4-point Ethics, Agency, and Community rubric, a score
of 3 represents program expectations for student achievement at
the end of their sophomore year. 75% of FRINQ students scored
a 1.5 or higher across all categories. Across all criteria, at least
half of the FRINQ portfolios scored a 2 or higher.

FRINQ End-of-term Survey
Over three-quarters of students indicated that they had
opportunities to develop skills in all four of the University
Studies goals in their FRINQ courses. Continuing the increasing
trend from the year before, more than 80% of FRINQ students
agreed or strongly agreed with all items related to UNST learning
goals. Student agreement levels fluctuate somewhat year to year
but remain fairly and consistently high.

60% of student portfolios were scored at a 2 or higher for the
“Agency” category. Students provided evidence that they could
identify some tools available to enact change and demonstrated
some choice in their education over what and how they wanted
to learn. Fewer students provided strong evidence related to
“Multiple Points of Impact.” Only 50% of students scored a 2 or
higher for that category. FRINQ student portfolios provided
evidence that students had some awareness of the need for
sustained engagement and understood the limits of isolated
actions.

Students also generally agreed with statements about their
faculty members’ teaching practices. Over 85% of students
agree that faculty showed a personal interest in their learning.
Additionally, students were most likely to agree that faculty used
a variety of methods to evaluate student progress, formed groups
to facilitate learning, related course materials to real life
situations, and encouraged sharing ideas and experiences with
others whose backgrounds and viewpoints differed from their
own (all above 80%). Students were least likely to agree that
their FRINQ faculty explained how each topic fit into the course,
presented course material clearly (although each item still
garnered 75% agreement). It is interesting to note that over the
past six years, the pattern of percentages for each variable
remain relatively consistent. Meaning the variables, such as those
mentioned above, where the program scores highest remain high
and those where the program scores lower remain low.

FRINQ ePortfolio Process
This year was the first year we used the new Ethics, Agency,
Community rubric. We also introduced a process where reviewers
met via zoom for a training and calibration discussion, then had a
week in which to review an assigned group of ePortfolios and
reconvened at the end of the week to debrief the process which
differed from our previous process of completing the review in
person all on one day.

This year, we have disaggregated survey responses by student
race/ethnicity. Because of the low response rate overall, there are
too few responses from Native American or Native Hawaiian or
Pacific Islander students to report publicly (<10 responses each).
Those results are being reviewed internally and will be
aggregated across academic years to investigate those
experiences further. Among our White, Hispanic or Latinx, Asian,
and Black or African American students, our Black and African
American students showed the lowest level of agreement across
all but four survey items. There are only sixteen responses for
students in this group, but the consistent pattern bears further
investigation. Asian students reported the highest agreement
•
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Overall, the process of working with the new rubric was
successful. We need to allot more time for calibration in the
future, but even within the time allotted this year, our reliability
scores are acceptable. In the discussion following the portfolio
review, no specific elements of the rubric emerged as
problematic or difficult. Reviewers noted the connection between
the Ethics, Agency, Community rubric and the Diversity, Equity,
Social Justice rubric, which some appreciated, and others viewed
as too much overlap.
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FRINQ

FRESHMAN INQUIRY
ASSESSMENT
•

Regarding the process, although a couple of reviewers missed the
in-person meeting, most appreciated the opportunity to read
assigned portfolios across a week. The debrief, which consisted of
small and large group conversations, was appreciated by most
reviewers. When asked what they would take away from the
process, one reviewer said, “I self-reflect about how my courses
may not be designed to live up to the learning goals' full
potential. My participating in assessment challenges me to rethink my course design and inclusive teaching practices” and
another reflected, “Continuing to name and link assignments to
not only the goal areas, to the elements of the rubric (and finding
a way to do this that doesn't overwhelm students).”

•
•
•

Primary obstacles from the perspective of faculty and mentors
• time management/procrastination
• writing
• reading
• research

FRINQ Futures
The survey and focus groups helped to understand the challenges
that instructors, mentors, and students see as the primary
obstacles to successful completion of FRINQ.

Primary obstacles from the perspective of students
• keeping up with assigned work
• turning in work on time
• work-life balance
• staying motivated
• time management

Overall findings include:
•

•

The first indication that students are struggling is
missing assignments or missing class

UNIVERSITY STUDIES

• UNST

Students, faculty, and mentors identify time
management as a key challenge for students who are
struggling
Students also face challenges outside of the classroom
Those challenges include: trying to juggle work, school,
family; mental health issues; financial issues
Meeting one on one with students is one of the most
effective interventions

3
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FRINQ

FRESHMAN INQUIRY
ASSESSMENT
Data
The Freshman Inquiry Learning Experience

Ratings made on a scale of 1=Strongly Disagree to 5=Strongly Agree.
Percent of students who agreed or strongly agreed

= highest percent
16-17 17-18 18-19
872
825
776

15-16
862

84.2

85.6

82.2

82.9

86.8

85.7

Acquire skills in working with others as a member of a team.

82.7

82.9

83.8

82.8

86.6

80.1

Explore issues of diversity such as race; class; gender; sexual orientation;
ethnicity.

82.1

85.1

86.2

84.5

87.7

88.9

Develop my speaking skills.

73.7

75.3

72.0

74.4

79.3

75.6

Develop skills in expressing myself in writing.

80.5

82.0

79.5

82.2

•
•

87.5

82.7

Learn how to find and use resources for answering or solving problems.

75.1

79.1

74.0

79.5

81.4

85.0

Learn how to analyze and critically evaluate ideas, arguments and multiple
points of view.

84.7

83.2

80.7

83.3

86.9

84.4

Explore ethical issues.

85.1

85.6

85.7

87.2

88.5

87.6

Apply course material to improve critical thinking.

•

•

14-15
809

UNIVERSITY STUDIES

• UNST

4

•
•

•
•

20-21
307

•

•
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FRINQ

FRESHMAN INQUIRY
ASSESSMENT
The Freshman Inquiry Learning Experience – Questions added during the 20-21 academic year.
Ratings made on a scale of 1=Strongly Disagree to 5=Strongly Agree.
Percent of students who agreed or strongly agreed

•

14-15
809

15-16
862

16-17
776

17-18
872

18-19
825

20-21
307

I have had opportunities to explore my identities in relation to course topics.

..

..

..

..

..

74.6

This course included perspectives from a range of identity groups (e.g., race;
class; gender; sexual orientation; ethnicity).

..

..

..

..

..

86.3

Activities, assignments, and/or support in this class have helped me deepen my
understanding of my own strengths, interests, and values.

..

..

..

..

..

79.5

I felt a sense of community with my classmates in this course.

..

..

..

..

..

71.3

I felt supported and respected in this course.

..

..

..

..

..

82.4

I had opportunities to work with and get to know my classmates in this course.

..

..

..

..

..

76.9

I have had opportunities to practice taking responsibility for my own learning.

..

..

..

..

..

89.2

UNIVERSITY STUDIES

• UNST
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FRESHMAN INQUIRY
ASSESSMENT
The Freshman Inquiry Faculty

Ratings made on a scale of 1=Strongly Disagree to 5=Strongly Agree.
Percent of students who agreed or strongly agreed

•

•

= highest percent
16-17 17-18 18-19

20-21

14-15

15-16

809

862

776

872

825

Displayed a personal interest in students and their learning.

82.4

84.3

82.3

86.1

•

307

90.8

86.9

Scheduled course work (class activities; tests; projects) in ways that encouraged
students to stay up to date in their work.

73.0

75.7

66.7

76.5

80.6

81.3

Formed teams or discussion groups to facilitate learning.

82.5

83.2

86.0

86.2

88.7

85.6

Made it clear how each topic fit into the course.

67.6

70.2

66.3

71.5

74.8

74.5

Presents course material in a way that is clear and understandable.

64.0

67.8

62.2

67.8

70.6

74.5

Related course material to real life situations.

79.8

78.1

78.4

79.2

86.1

•

82.7

Inspired students to set and achieve goals which really challenged them.

65.5

67.8

61.8

70.7

75.9

79.1

Asked students to share ideas and experiences with others whose backgrounds and
viewpoints differ from their own.

80.3

82.6

79.6

83.1

87.8

84.6

Provided helpful feedback on tests; reports; projects; etc. to help students
improve.

70.0

69.5

65.0

71.1

73.1

77.0

Encouraged student-faculty interaction outside of class.

71.9

73.2

74.4

77.3

82.2

76.7

Used variety of methods: presentations, class projects, exams, participation, papers,
essays to evaluate student progress.

81.0

83.3

84.0

84.9

89.4

82.3

UNIVERSITY STUDIES

• UNST
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FRESHMAN INQUIRY
ASSESSMENT
The Freshman Inquiry Faculty

Ratings made on a scale of 1=Strongly Disagree to 5=Strongly Agree.
Percent of students who agreed or strongly agreed

•

14-15

15-16

16-17

17-18

18-19

20-21

809

862

776

872

825

307

The instructor made an effort to get to know me.

..

..

..

..

..

77.8

The instructor really cared about me and checked in to see how I was doing.

..

..

..

..

..

75.6

UNIVERSITY STUDIES

• UNST
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FRINQ

FRESHMAN INQUIRY
ASSESSMENT
Ethics, Agency, Community Rubric Score Data

Rubric
Category

Mean Score
Scale of 0-4

Values
Analysis

0
80

1.81

60
40
20
0

80

Agency

1.9

60
40
20
0

Multiple
Points of
Impact

80

1.75

60
40
20
0

0.5

1

Community

1.79

40
20
0

4

Difference

1.83

40
20
0

•
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• UNST

2.5

I
I 59

3

3.5

40

35

I
I
I 52
41 I

41

8

4

2

I
I
I 53

15

4

6

41

28

54

44

34

11

4

28

53

38

38

6

I

8

11

51%

55%

11

__ 1111._
4

60%

2

__ 1111.
4

29

57%

1

__ .111. __
35

% >= 2

2

- -- ■ -II._
24

80
60

2

__ 11!11 __
6

26

80
60

1.5

57%

2
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SINQ

SOPHOMORE INQUIRY
ASSESSMENT
FOCUS OF THE YEAR

with the larger SINQ community. Our process serves the dual
purposes of engaging participating faculty in a summative
programmatic assessment and serving as a formative faculty
development experience. This year, SINQ faculty and Capstone
faculty participated in this review together in order to encourage
cross-level conversation and learning.

A focus this year for Sophomore Inquiry assessment was
investigating student learning related to the revised Ethics,
Agency, and Community learning goal. Course portfolios and end
of year survey responses were gathered to look at student reports
of learning as well as evidence of learning, in the form of student
assignments.

Method: SINQ instructors were invited to create course
portfolios during the 2020-2021 academic year. Ten faculty were
invited and initially agreed to participate, and ultimately seven
were able to participate. These courses represented seven of our
fifteen SINQ themes. We held initial meetings where faculty
shared with each other the ways in which they incorporate a
focus on Ethics, Agency, and Community in their courses. They
also discussed the assignments they would be submitting. The
artifacts submitted by the faculty included their course syllabus,
the assignment they had chosen to illustrate learning around the
EAC goal, and student work samples responding to that
assignment.

TOOLS AND METHODS
SINQ End-of-Term Survey
Purpose: The SINQ End-of-Term Survey asked students to
rate their experiences in their SINQ courses related to course
format, faculty pedagogical practices, and mentor
contribution to the course. The results provide information in
terms of students’ overall experience in SINQ courses. During
2020-2021, four new questions related to learning experience
and two new questions related to faculty performance were
added to the survey, The new questions are also included on
course evaluations this year.

We evaluated course portfolios using a framework that included a
list of the types of learning related to the goal that are expected
in SINQ (aligned with the rubric) and a scoring guide that
included information on scoring portfolios as needs development,
meeting expectations, or exemplary. On the portfolio review
day, six SINQ faculty members, the Faculty Support Coordinator,
the SINQ/Cluster Director and the Director of Assessment
reviewed the portfolios, with each portfolio being scored at least
twice. During the review process, faculty provided a quantitative
score and brief qualitative responses indicating the strength of
the portfolio’s evidence of student engagement with the EAC
goal, data which are reviewed only by the Director of Assessment
(and which, in aggregate form, are commented on elsewhere in
this report).

Method: During the 2020-2021 academic year, SINQ students
were asked to complete the End-of-Term online survey towards
the end of each term. During the final three weeks of the terms,
SINQ students received emails containing the individual access
links to the online survey and the necessary instructions to
complete it.
Over three terms in the academic year, approximately 1612
(depending on the survey question) student responses were
collected and analyzed. A set of 200 comments were randomly
selected for analysis related to the Ethics, Agency, and
Community learning goal. The Director of Assessment reviewed
the comments and identified emergent themes. As a point of
reference, we used the elements of the Ethics, Agency, and
Community rubric (values analysis, agency, multiple points of
impact, community, difference).

Purpose: SINQ course portfolios were modeled after an

Further, faculty reviewers offered their colleagues formative
feedback through responses to the questions, “What stood out to
you as a reviewer of this portfolio, relative to the UNST goal of
‘ethics, agency and community?” and “From your knowledge of
this course and your reading of this portfolio, what possibilities
do you envision for even greater student engagement with the
“ethics, agency, and community” goal in future offerings of this
course?”

assessment process that has been in operation at the Capstone
level for several years. Course portfolios, which include syllabi,
assignment instructions, and examples of student work produced
in the course, provide a way to view student work in the context
of the whole course, and to identify examples that can be shared

Following an explanation of the process, faculty performed a
calibration on a sample portfolio from a prior year’s assessment,
discussing their responses to the sample in the large group. When
sufficient discussion of the sample work had occurred, 3-4 person

SINQ Course Portfolo

UNIVERSITY STUDIES

: UNST

9

2020-2021

inquiry.information.action.

SINQ

SOPHOMORE INQUIRY
ASSESSMENT
groups of faculty were formed. In these small groups, each
faculty member described their course and contextualized
student engagement around the goal in the course generally and
as evidenced in their selected assignment in particular. After a
lunch break, faculty reviewed the portfolios of each of their group
members, completing both the summative and formative
assessment documents identified above. Portfolios were also
reviewed by a faculty member from another group. Following the
review of portfolios, the small groups reconvened for the sharing
of the formative responses with each faculty member of the
group. A large group discussion of the themes revealed in the
feedback, a debrief of the process, and the completion of
evaluations on the day’s activities rounded out the agenda.

and assignments that allowed students to feel personally
engaged in their learning (79.3%).
On the other hand, student agreement levels were low on two
statements related to faculty members’ teaching practices:
Making an effort to get to know the students (62.4%); and Really
caring about the students and checking in to see how they were
doing (62.2%).
When survey results are disaggregated by student race/ethnicity,
it is revealed that Hispanic/Latinx students reported the highest
levels of agreement across 15 of 24 items. American Indian or
Alaskan Native students reported the lowest levels of agreement
across 13 of 24 items.

SUMMARY OF FINDINGS

SINQ Course Portfolio Ratings

SINQ End-of-Term Survey

This was a pilot of the joint SINQ/Capstone course portfolio
process. We only have a small sample (7) of SINQ courses and
faculty represented, but we did have representation from 1/2 of
SINQ themes.
• Course portfolios demonstrated that students are given
the opportunity to engage in and demonstrate learning
related to Ethics, Agency, and Community. Five courses
were rated as meeting our expectations and three were
rated as exemplary.
• The SINQ courses that participated in this review
showed the most engagement with the Values Analysis
(5 courses), Multiple Points of Impact (6 courses), and
Difference (6 courses) elements of the goal. These
courses showed the least engagement with the
Community (2 courses) aspect of the goal.
• All of the participating SINQ courses showed
engagement with at least two aspects of the goal. One
course showed evidence of engagement with all five
elements of the goal and three showed engagement
with four element of the goal.
• One theme that emerged around the student work
samples was the connection between course readings,
concepts or theories and real-world or student chosen
topics. Reviewers noted “deep engagement,”
“integration,” “analysis,” and “application.” Reviewers
noted opportunities in several instances to move
students towards considerations of their agency or
opportunities for action relative to the topic being
examined.

In general, most students agreed that they had the
opportunities to address all four of the University Studies
goals in their SINQ courses. Students indicated the strongest
level of agreement with regard to the UNST learning goals of
Analyzing and critically evaluating ideas from multiple points of
view; Exploring issues of diversity (such as race, class, gender,
sexual orientation, ethnicity, or ability); Understanding how the
courses fit into their PSU general education requirements; and
Overall level of satisfaction with their experience in the classes
(87.0%, 82.9%, 77.5%, and 79.1% respectively). When looking at
other aspects of SINQ courses, students indicated least
agreement in terms of Developing skills in working with others as
members of teams (64.6%); and Clarifying how the work from the
mentor sessions connected to the overall courses (75.8%).
Additionally, the declining trend in student agreement
plummeted to an all-time low regarding the statement of Feeling
a sense of community with their classmates in courses (53.4%).
Given that all SINQ courses were delivered remotely
(synchronous) or online (asynchronous) it is not surprising that
students reported lower scores for items involving working
together.
Students generally agreed with statements about their faculty
members’ teaching practices. Particularly, in five questions
related to faculty’s teaching practices, the student agreement
levels reached out to their highest levels since 2014-2015:
Scheduling course work in ways which encouraged students to
stay up to date in their work (82.3%); Providing timely and
frequent feedback to help students improve (76.5%); Clearly
stating the learning objectives for the overall course (84.4%);
Clearly stating the criteria for grading (81.3%); Using activities
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The Sophomore Inquiry Learning Experience

Ratings made on a scale of 1=Strongly Disagree to 5=Strongly Agree.

•

= highest percent

Percent of students who agreed or strongly agreed
14-15
2650

15-16
2905

16-17
2868

17-18
2812

18-19
3184

20-21
1612

The course provided opportunities to learn to analyze and critically
evaluate ideas, arguments and multiple points of view.

85.8

85.8

86.0

86.3

86.3

87.0

The course provided opportunities to develop skills in working with others
as a member of a team.

74.9

78.2

•

76.2

73.7

76.8

64.6

The course provided opportunities to explore issues of diversity such as
race; class; gender; sexual orientation; ethnicity or ability.

80.6

80.3

78.9

81.5

79.7

82.9

The course provided opportunities to develop skills in expressing myself
orally. (not asked in 20-21)

68.5

53.0

51.4

74.7

74.5

..

The course provided opportunities to develop skills in expressing myself in
writing.

81.3

80.8

79.9

84.6

82.8

82.6

The course provided opportunities to explore ethical issues and dilemmas.

82.4

83.3

83.7

84.8

84.2

82.3

I understand how this course fits into my PSU general education
requirements.

74.3

75.5

75.0

74.3

75.2

77.5

It was clear how the work from the mentor session connected to the overall
course.

78.7

79.1

•

79.6

77.5

75.3

75.8

I felt a sense of community with my classmates in this course.

65.9

65.8

65.1

64.1

62.2

53.4

Overall, I was satisfied with my experience in this class.

76.1

75.3

76.3

74.2

74.1

79.1
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I have had opportunities to explore my identities in relation to course
topics.

..

..

..

..

..

74.4

This course included perspectives from a range of identity groups (e.g.,
cultural, class, gender, race, ability, sexual orientation, etc.).

..

..

..

..

..

80.0

..

..

..

..

..

..

..

..

..

..

81.9

..

..

..

..

..

62.4

Activities, assignments and/or support in this class have helped me deepen
my understanding of my own strengths interests and values.
I feel supported and respected in this course.

I had opportunities to work with and get to know my classmates in this
course.

UNIVERSITY STUDIES
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The Sophomore Inquiry Faculty

Ratings made on a scale of 1=Strongly Disagree to 5=Strongly Agree.

•
•

14-15

15-16

= highest percent
16-17
17-18
18-19

2650

2905

2868

2812

3184

1612

Displayed a personal interest in students and their learning.

78.9

79.9

81.0

80.4

77.7

79.1

Scheduled course work (class activities; tests; projects) in ways which
encouraged students to stay up to date in their work.

79.6

82.1

80.5

80.3

80.4

82.3

Provided timely and frequent feedback on test; reports; projects; etc.
to help students improve.

74.8

75.9

75.1

74.3

75.0

76.5

Used a variety of methods: papers; presentations; class projects;
exams; etc. to evaluate student progress.

75.0

77.4

•

76.6

76.3

76.2

73.9

Clearly stated the learning objectives for the overall course.

78.4

81.6

78.5

82.1

80.3

84.4

Clearly stated the criteria for grading.

75.4

78.0

75.0

78.2

77.0

81.3

Created an atmosphere that encouraged active student
participation.

80.1

82.2

81.1

82.8

80.2

80.4

Used activities and assignments that allowed me to feel personally
engaged in my learning.

76.5

77.9

78. 7

76.8

77.6

79.3

..

..

..

..

..

62.4

..

..

..

..

..

62.2

Percent of students who agreed or strongly agreed

Made an effort to get to know me.

Really cared about me and checked in to see how I was doing.
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Course Portfolio Review
Portfolio Rating
Minimal (the portfolio indicates the expectation
for learning was met minimally, if at all)
Meet Expectations (the portfolio showed that the
course provided opportunities for students to
demonstrate their learning related to diversity,
equity and social justice)
Exemplary (the course syllabi, assignments, and
activities consistently and clearly provided
opportunities for students to demonstrate learning
related to ethics and social responsibility. This
course is an example for others)

Portfolio element
Syllabus
Assignment instructions
Student work samples

Number
exemplary

Number of Portfolio
0/7
5/7

2/7

1
2
1

Rubric Element
Agency: Students have the opportunity to demonstrate a critical awareness of one’s
ability to act. Recognizes the variety of resources and tools available to enact change.
Demonstrates a sense of agency in their own learning, seeking out possible opportunities
for affecting change.
Multiple Points of Impact: Students have the opportunity to identify and reflect upon
community engagement opportunities and the need for sustained and varied forms of
active engagement, recognizing the limitations of isolated actions.
Examines the historical and root causes of inequities, recognizing the need for
transformative rather than temporary or simply ameliorative impacts.
Community: Students have the opportunity to demonstrate relational efforts and power
sharing, in and through classroom and other community-engaged interactions.

Number of Portfolio
4

6

2

Students have the opportunity to engage in relational and collaborative decision making,
centering those who are most impacted in the process. Offers evidence of contributions
to community change-making through relational efforts.
Students have the opportunities to demonstrate understanding of multiple communities
of geography, identity, and/or interests outside the individual’s lived experience, with
varying cultures, norms, lifeways, and needs. Students demonstrate understanding that
communities are neither monolithic nor stagnant.
Difference: Students have the opportunity to demonstrate an analysis of difference
between and among individuals and groups relative to multiple socially constructed
categories of difference.
UNIVERSITY STUDIES

: UNST
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Students have the opportunities to interrogate individual and group access to and claims
on power (and limits thereof) relative to socially constructed categories of difference.
Students have the opportunity to analyze the impact of collective and individual
decisions--such as laws, policies, and behaviors.
Students have the opportunity to offer evidence of personally enacting equitable
approaches/strategies within and/or across communities.
Values Analysis: Students have the opportunity to offer an analysis of a plurality of
values, including their own, in ethically complex scenarios.

5

Students have the opportunity to examine underlying assumptions and values behind
choices and evaluate the possible impact of individual and/or group decisions on
community and society.
Students have an opportunity to evaluate the actions taken in their Capstone and
recommend further actions to address community issues.

UNIVERSITY STUDIES
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FOCUS OF THE YEAR

Method: For our face-to-face Capstones an experienced
Capstone faculty member goes into a Capstone course taught by
a different faculty member and conducts a focus-group like
discussion. In our fully on-line Capstones a faculty member with
extensive on-line teaching experience poses the same SGID
questions in a digital format and receives written feedback from
our on-line students. The SGID assessment process seeks student
input on the students’ perception of the course, community work,
suggestions for improvement and the UNST learning goals. Data
were analyzed by an experienced faculty development
coordinator with significant professional expertise in diversity
and equity issues.

This academic year the Capstone Program focused on the
intersection between two of our UNST learning goals of Diversity,
Equity and Social Justice in relationship with our Ethics, Agency
and Community goal. We dedicated our Fall Faculty
Development Workshop on “Reconnecting with Authenticity and
Vulnerability.” This process of “reconnecting” was designed to
lay the foundation for us to courageously examine systemic
racism in the US, our own role in this system via our institution,
and ways to incorporate anti-racist pedagogy into our teaching
practice and everyday life. It allowed us to deeply explore
Diversity, Equity and Social Justice while furthering our goal to
support student’s sense of agency and community in our
Capstones. In addition, we wanted to make sure that we
supported our students through relational learning with their
faculty and peers to support them through the social isolation
that was so prevalent throughout the global pandemic this year.

Capstone Course Portfolio Review
Capstone Course Portfolio Assessment: Ethics,
Agency, Community
Purpose: Capstone course portfolios were developed as a
method to assess student learning at the Senior Capstone level of
the University Studies program. We developed course-based
portfolios for Capstones which include syllabi, assignment
instructions, and examples of student work produced in the
course, as a way to capture and display the complexity of student
learning in a community-based group-focused course. This year’s
process reflects our dual purposes of engaging participating
faculty in a summative programmatic assessment that also
served as a formative faculty development experience.

TOOLS AND METHODS
Summative End-of-Term Course Evaluations
Purpose: The Capstone Student Experience Survey asked about
students’ experiences in UNST Capstone courses as well as
instructor pedagogical approaches and course topics. The survey
results provide information to individual faculty about their
courses and to the program about the overall student experience
in Capstones. During 2020-2021, two open-ended questions were
added that addressed the UNST Ethics, Agency, and Community
learning goal.

Method: Capstone instructors were invited to create course
portfolios during the 2020-2021 academic year. Ten course
portfolios were constructed for assessment. This year, the ten
Capstone faculty met with ten Sophomore Inquiry faculty for this
review process. We held initial meetings where faculty shared
with each other the ways in which they incorporate a focus on
Ethics, Agency, and Community in their capstones. They also
discussed the assignments they would be submitting. The
artifacts submitted by the faculty included their course syllabus,
the assignment they had chosen to illustrate learning around the
EAC goal, and student work samples responding to that
assignment.

Method: Students enrolled in Capstone courses complete
online course evaluations at the end of their course. During the
2020-2021 academic year, 1457 student surveys were completed,
which is a 36.5% response rate. This response rate is considerably
lower than in past years, but is consistent with response rates
from other levels of the program during fully remote learning.
Small Group Instructional Diagnostic (SGID)

To assess the course portfolios a group consisting of the
Capstone Director, the Director of Assessment and a Capstone
faculty member constructed a framework for evaluating the goal
in these course portfolios. This framework included a list of the
types of learning related to diversity that occur in Capstone
courses and a scoring guide that included information on scoring
portfolios as needs development, meeting expectations, or

Purpose: Each term, an SGID is conducted in 20% of Capstone
courses. These small group feedback sessions are conducted
during the middle of the term in order to provide formative
feedback to the Capstone faculty.
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exemplary. On the portfolio review day, ten Capstone faculty
members, eight Sophomore Inquiry faculty members, the Faculty
Support Coordinator and the Director of Assessment reviewed
the portfolios, with each portfolio being scored at least
twice. During the review process, faculty provided a quantitative
score and brief qualitative responses indicating the strength of
the portfolio’s evidence of student engagement with the EAC
goal, data which are reviewed only by the Director of Assessment
(and which, in aggregate form, are commented on elsewhere in
this report). Further, faculty reviewers offered their colleagues
formative feedback through responses to the questions, “What
stood out to you as a reviewer of this portfolio, relative to the
UNST goal of ‘ethics, agency and community?” and “From your
knowledge of this course and your reading of this portfolio, what
possibilities do you envision for even greater student
engagement with the “ethics, agency, and community” goal in
future offerings of this course?”

Equity, Social Justice learning goal, five questions showed rates
of ‘Agree’ and ‘Strongly Agree’ responses of 90 % or higher.
Similarly, in the Capstone Instructor category, five questions
reached their highest ratings of the last nine years. For five
questions, the students’ agreement levels (Agree + Strongly
Agree) reached 90 %.
For the 2020-21 academic year, Capstone students agreed or
strongly agreed that their participation in the course helped them
learn about real life situations (90.5 %); that they improved their
abilities to analyze ideas and multiple viewpoints (90.1 %); and
they had opportunities to engage with students from different
areas of specialization (93.1 %). The students also agreed or
strongly agreed that they felt supported and respected in the
courses (91.4 %); and they had opportunities to work with and get
to know other classmates in their courses (91.3 %). On the other
hand, the students’ level of agreement was comparatively lower
on the following topics: I was already volunteering in the
community before taking this course (40 %); I will continue to
volunteer after finishing this course (70.2 %); and I believe this
course deepened my understanding of political issues (72.2 %).

Following an explanation of the process, faculty performed a
calibration on a sample portfolio from a prior year’s assessment,
discussing their responses to the sample in the large group. When
sufficient discussion of the sample work had occurred, 3-4 person
groups of faculty were formed. In these small groups, each
faculty member described their course and contextualized
student engagement around the goal in the course generally and
as evidenced in their selected assignment in particular. After a
lunch break, faculty reviewed the portfolios of each of their group
members, completing both the summative and formative
assessment documents identified above. Portfolios were also
reviewed by a faculty member from another group. Following the
review of portfolios, the small groups reconvened for the sharing
of the formative responses with each faculty member of the
group. A large group discussion of the themes revealed in the
feedback, a debrief of the process, and the completion of
evaluations on the day’s activities rounded out the agenda.

In terms of Capstone instructors, students reported high level
agreement on the following topics: their instructors showed
personal interest in their learning (92.9 %); scheduled course
work at an appropriate pace (91.4 %); created an atmosphere
that encouraged active student participation (92.9 %); related
course material to real-life situations (93.5 %); and the Capstone
instructors encouraged interaction outside of class (90.9 %).
This year, due to a change in course evaluation distribution
technology, we were able to disaggregate survey responses by
race and ethnicity for our remote (formerly in-person) Capstones.
Next year, we will be able to do the same analysis for our online
Capstone courses as well. We were pleased with the results found
in our inaugural disaggregation of the data. Results showed that
Capstone courses serve PSU students well across races as Black
and Asian students had the highest levels of agreement on the
course items. While White and American Indian or Alaskan Native
had the lowest, even our lowest scores were in the ~75-80%
agreement range, which is still a positive reflection on the quality
of Capstone courses. Going forward, we will continue to
disaggregate these data by race/ethnicity and will also
disaggregate by other categories such as gender and firstgeneration status.

ASSESSMENT FINDINGS
Capstone Student Experience Questionnaire:
Quantitative
Historically, Capstone courses have received high scores on
course evaluations –especially on items related to the University
Studies goals and the quality of faculty instruction. For the 20202021 academic year, aggregate scores indicate improvement
across almost all areas with 16 items reaching peak rates of
agreement since 2011-2012. In the Capstone Learning Experience
category, ten items reached their highest rating. In the same
category, including new survey questions related to the Diversity
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Capstone Student Experience Questionnaire:
Qualitative

“From this Capstone experience, what was most
important was understanding the perspective of those
who had ID/DD and how we can learn to be able to
interact and treat these individuals with respect and care
like any other person within society.”
The Power of Relational and Group Learning:
Third, students spoke to the power of group learning in the
classroom and in their final project teams. Through this group
learning, they found themselves exposed to diversity in terms of
majors, skills and perspectives. Finally, they spoke to the strong
sense of community that was formed in the classroom as a result
of the capstone group learning approach. This peer support was
an important source of emotional connection during the
pandemic.
“The sense of community that was created in the course
was very important to my learning. All of the materials,
lectures, and assignments taught me more than I can put
into words, but without the sense of community in the
class I don't know if what I learned would have stuck as
much. The course really made me feel as though I was
part of something and could use the skills from my major
to better the world. It was exactly what I needed before
graduating.”

Overall Student Learning and Suggestions
Two primary questions were presented to students in the
Capstone final course evaluation: (1) what was your most
important learning and (2) what could be improved in the course?
For this qualitative analysis, 200 comments were randomly
selected from Summer 2020, Fall 2020, and Winter 2021 terms to
assess students’ learning and suggestions for Capstones. The
Creswell (1994) method was used to analyze the qualitative data
and to draw conclusions and confirm findings.
Themes Found for “Most Important Learning”
• Positive impact of community-based learning and
connecting with community partners
• Learning about social and community issues
• Relational learning/Power of group learning
• Praise for the facilitation, knowledge and skills of
instructors as well as the care they demonstrated to
students
Comments on “Most Important Learning” Themes
Positive impact of Community-based learning (CBL):
This year’s data revealed that students deeply value the CBL
experience in Capstones even during this year of remote learning.
They appreciated the exposure to community partners and those
they serve. Students commented in particular on the impact of
real stories and personal testimonies on their learning. Many
students noted that the CBL experience helped them develop
concrete skills that they can use in the future.
“The ability to work in a service-learning capacity while
engaged in university courses. Relating my experiences
in this course to real-life situations and sociopolitical
issues was a crucial one and being able to work with a
team in creating content for our local community felt
very important and engaging.”

The Instructor:
Finally, many students spoke to the skills, knowledge and
accessibility of the instructor as being instrumental to their
learning in the capstone. Comments included a focus on the
instructor’s grasp of content, their ability to deliver it effectively,
their facilitation skills, their flexibility and their willingness to
mentor and provide feedback to students. They expressed
gratitude for the care shown to them by Capstone faculty.
“[The instructor] provided a place for students to feel not
only engaged with their learning, but free to be critical
and creative as they sift through the topics discussed.
[My instructor] modelled the kind of safe space and
compassion that I'd like to embody when effecting
change in my community/field.”
Themes found regarding elements of the Capstone course
design that students would change:
• None/nothing/praise for the course/instructor
• Desire for in-person learning
• Clarity in course calendar (week by week assignments
and activities)

Learning about Social and Community Issues:
Secondly, regardless of the topic of the capstone, students
reported that their awareness of social and community issues was
deepened considerably as a result of the capstone experience.
Through readings, documentaries, and exposure to real stories
they developed a nuanced understanding of the history and
complexity of community issues. They also experienced a
heightened sense of empathy and agency related to the social
issues addressed.

Comments on elements of the Capstone course design that
students would change
No changes suggested and/or praise for the course.
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It was remarkable, out of our 200 randomized comments on what
students felt should be changed about the course, the number
one theme (with 76 comments--38% of students) was “none,
nothing, no or actual praise for the class. On this evaluation
question students remarked, “No, everything was properly
structured and efficient. Another added, “ I really loved how this
class was set up for the online course. She allowed us to record
videos directly to our classmates which felt more personable than
online discussion forums, but also gave us the opportunity to
reflect on our own as well.

were due. Having a course calendar would be really
helpful. The names of the assignments were often
similar which led to some initial confusion as well.”
“As someone who thrives when I am able to be highly
organized, I would have appreciated being presented
with a clear course calendar with assignment due dates
at the beginning of the course. “

Small Group Instructional Diagnostic (SGID)

Desire for in-person learning especially at the community partner
site:
In this pandemic year it was not surprising that many students
commented on their desire to be engaged in the community face
to face. Students commented that, while the instructors did a
good job of adapting capstone to remote delivery, they missed
out on face to face community-based learning.
“I wish there had been more interaction with the
community, but that likely couldn't have been helped
right now because of global lockdown issues.”

This year the UNST Faculty Development Coordinator (Celine
Fitzmaurice) facilitated most of the qualitative mid-quarter
feedback sessions. A seasoned Capstone instructor (Heather
Petzold) assisted with the facilitation of SGIDs as needed. Celine
summarized the results found in the SGIDs this academic year.
Facilitators asked students to respond to 3 questions using a form
that is filled out individually (in the case of online or remote
courses), or in small groups. The facilitators collected the
responses, analyzed the data for themes, and then shared the
themes and supporting comments with the instructor. This
section describes the key themes that arose from the analysis of
SGID sessions spanning a variety of capstone themes.

“It would be nice to do more in person, but obviously,
that is a lot harder in our current situation. I think if
everyone wears masks then maybe an outdoor, sociallydistanced community service project would be a great
way to connect with other members of the class, the
community, and with the idea of doing service work.
Something like picking up trash, or planting trees, or
helping a community garden, something that doesn't
take that long but can feel really rewarding to do with
your group.”

Question 1: What aspects of this course are helping you to better
understand the course content & prepare you for your
community work?
Four main themes emerged in response to this question:
• Relevant course readings, videos and other materials.
• Opportunities to learn with and from peers through class
discussions.
• The instructor’s lectures, subject expertise, feedback,
accessibility, and ability to foster an inclusive learning
community.
• Community-based learning activities that allowed
students to apply their academic skills to real world
challenges.

Clarity in syllabus, course calendar (week by week activities), and
assignments
Students logged several comments related to the organization
and clarity of the syllabus and course materials. Some indicated
that course requirements were not clearly defined in the syllabus
and they experienced confusion related to assignment
expectations and deadlines. Others commented on the need to
either use D2L or improve the D2L setup for the course. Overall,
student comments indicate that a less structured syllabus is a
hindrance to their learning. Related to this, they had several
recommendations to share regarding how to improve remote
delivery of the capstone. These included shortening the class
sessions, less busy work, improving the discussion format to
allow for greater participation, and assigning less group work and
more individual work.
“The assignments were confusing at times, and it was
not always clear in the beginning when assignments

Question 2: What could be changed to improve this course and
what specific suggestions do you have to bring about these
changes?
Four main themes emerged in response to this question:
• Clarity of the syllabus and assignments
• More synchronous class sessions and/or a desire to
return to in-person learning
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Students communicated that they are interested in more up- todate and relevant course materials that center racial justice and
the history of systemic racism in the US.

Strengthening of the course shell -- using D2L as a
consistent platform and communicating course
information in a clear manner on the shell.
Updated readings and content to reflect current events.
In particular, students are interested in more content
focused on diversity, equity and inclusion.

Finally, many students commented that their capstone helped to
enhance their understanding of all of the goals. Course content
that focused on issues of diversity, equity, and inclusion were
particularly helpful in enhancing their understanding of the
Diversity, Equity and Social Justice goal - particularly in light of
current events in the US. Finally, students pointed to group
learning and CBL activities as playing a key role in bringing to life
the UNST goals.

Question 3: In what ways does this course enhance your
understanding of the University Studies goal areas
(Communication; Ethics, Agency & Community; Critical
Thinking; and Diversity, Equity & Social Justice)?
Three main themes emerged in response to this question:
• The capstone enhances students' understanding of all of
the goals.
• Anti-racist teaching approaches and content materials
enhance the Diversity, Equity and Social Justice goal for
students.
• Community-based learning activities enhance students’
understanding of the four goals.

Capstone Course Portfolio Ratings
Ethics, Agency, Community
•

The course portfolios demonstrated that by and large
students are given opportunities to engage in and
demonstrate learning related to Ethics, Agency, and
Community. All but one course was rated as meeting
our expectations and four out of the sixteen were rated
exemplary. One course portfolio did not provide
evidence that our goals related to Ethics, Agency, and
Community were being met.

•

Reviewers were asked to identify which aspects of the
Ethics, Agency, and Community learning goal they
found evidence for in the portfolios. All ten courses
showed evidence related to agency; students
demonstrated awareness of an ability to act, the variety
of resources to enact change, and a sense of agency in
their own learning. Nine courses provided evidence
related to the community and values analysis aspects of
the goal. Students showed understanding of multiple
communities and the differences between and among
them and prioritized relational efforts at change.
Students considered their own and others’ values and
the ways those values influence decisions which can
have varying impacts on individuals and communities.
Six courses provided evidence related to the multiple
points of impact and difference aspects of the goal. Five
courses, or half of those reviewed, provided evidence
that they addressed all aspects of the goal.

Comments on SGID Analysis:
This year’s analysis demonstrates that students’ learning is
greatly affected by the instructor’s choice of readings and other
learning materials. In particular, students are hungry for up to
date and relevant learning materials that address topics such as
systemic racism in the US. Students also value learning from each
other through class discussion and comment on the power of
learning from peers who represent varied majors and a variety of
perspectives on issues. As always, the instructor plays a key role
in the students’ learning experience and this year’s data showed
that students value the instructor’s ability to foster an inclusive
learning setting. Finally, students continue to appreciate the
opportunity to engage in real world learning through their
community-based learning activities and exposure to community
partners.
As in the past, this data shows that students value a wellorganized syllabus and assignment guidelines to structure their
learning. Students also communicated their desire to access their
course materials via a well-organized D2L site (as opposed to
another or no learning platform.)
During this pandemic period, many of them also and for flexibility
in assignment due dates as well as a lighter assignment load.
They also indicated that they wanted more time for synchronous
learning given that in-person class sessions could not be held.
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Reviewers rated syllabi and assignment instructions as
exemplary (4 courses) than they rated student work as
exemplary (3 courses).

through classroom and other
community-engaged interactions.
Students have the opportunity to
engage in relational and collaborative
decision making, centering those who
are most impacted in the process.
Offers evidence of contributions to
community change-making through
relational efforts.

Courses that were rated exemplary provided students
with experiences that deepened their engagement with
and understanding of diversity, equity, and social justice.
Reviewers noted that syllabi provided explicit definitions
or explanations of this goal and connected it to course
topics or activities. Two of the exemplary syllabi included
discussion of the classroom community and the ways in
which that supported the work with the external
community. Exemplary assignments provided strong
guidance, but also allowed for student choice in topics,
end products, or connections to their lived experience. A
thread across student work that was rated exemplary
was a combination of deep reflection on the self in
conjunction with an acknowledgement and analysis of
the ways in which community perspectives or values
differ.

Rubric Element
Agency: Students have the opportunity
to demonstrate a critical awareness of
one’s ability to act. Recognizes the
variety of resources and tools available
to enact change.
Demonstrates a sense of agency in their
own learning, seeking out possible
opportunities for affecting change.
Multiple Points of Impact: Students
have the opportunity to identify and
reflect upon community engagement
opportunities and the need for
sustained and varied forms of active
engagement, recognizing the
limitations of isolated actions.
Examines the historical and root causes
of inequities, recognizing the need for
transformative rather than temporary or
simply ameliorative impacts.
Community: Students have the
opportunity to demonstrate relational
efforts and power sharing, in and

Students have the opportunities to
demonstrate understanding of multiple
communities of geography, identity,
and/or interests outside the individual’s
lived experience, with varying cultures,
norms, lifeways, and needs. Students
demonstrate understanding that
communities are neither monolithic nor
stagnant.
Difference: Students have the
opportunity to demonstrate an analysis
of difference between and among
individuals and groups relative to
multiple socially constructed categories
of difference.

Number of
Portfolio
10/10

6/10

Students have the opportunities to
interrogate individual and group access
to and claims on power (and limits
thereof) relative to socially constructed
categories of difference.
Students have the opportunity to
analyze the impact of collective and
individual decisions--such as laws,
policies, and behaviors.

6/10

Students have the opportunity to offer
evidence of personally enacting
equitable approaches/strategies within
and/or across communities.
Values Analysis: Students have the
opportunity to offer an analysis of a
plurality of values, including their own,
in ethically complex scenarios.

9/10

9/10

Students have the opportunity to
examine underlying assumptions and
values behind choices and evaluate the
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possible impact of individual and/or
group decisions on community and
society.
Students have an opportunity to
evaluate the actions taken in their
Capstone and recommend further
actions to address community issues.

Portfolio Rating
Minimal (the portfolio indicates the
expectation for learning was met
minimally, if at all)
Meet Expectations (the portfolio
showed that the course provided
opportunities for students to
demonstrate their learning related
to diversity, equity and social
justice)
Exemplary (the course syllabi,
assignments, and activities
consistently and clearly provided
opportunities for students to
demonstrate learning related to
diversity, equity, and social justice.
This course is an example for
others)
Portfolio element
Syllabus
Assignment instructions
Student work samples

Number of
Portfolio
1/10

3/10
2/10 portfolios
were rated
between meets
and exemplary
(Meet +)
4/10

Number
exemplary
4
4
3
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The Senior Capstone Learning Experience

Ratings made on a scale of 1=Strongly Disagree to 5=Strongly Agree.

I feel that the community work I did through this course benefited the
community.

87.3

86.1

•
•
•
87.7

83.3

I felt a personal responsibility to meet the needs of the community
partner of this course.

87.5

88.4

88.3

86.8

I was already volunteering in the community before taking this
course.

•

47.3

44.9

43.1

I improved my ability to solve problems in this course.

76.4

76.7

This course helped me understand others who are different from me.

84.0

My participation in this Capstone helped me to connect what I learned
to real life situations.

Percent of students who agreed or strongly agreed

The community work I did helped me to better understand the course
content in this Capstone.

This course enhanced my communication skills (writing, public
speaking, etc.).

I will continue to volunteer or participate in the community after this
course.

14-15

15-16

2862

2513

89.9

89.2
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20-21

2274

2559

2137

1436

90.2

88.8

89.1

89.0

87.2

83.9

•

90.5

88.8

43.6

42.6

40.0

77.7

77.6

79.9

83.0

84.5

85.6

85.5

86.2

88.2

88.1

88.5

88.4

87.8

89.2

90.5

76.2

75.7

78.1

77.4

79.8

85.4

•

71.4

71.3

70.9

69.3

70.2

81.5

79.9

82.6

82.6

•

82.3

74.5
81.6

This course enhanced my ability to work with others in a team.

= highest percent
16-17 17-18 18-19

•
•
•
•
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Percent of students who agreed or strongly agreed

14-15

2862

•

= highest percent
15-16 16-17 17-18

18-19

20-21

2513

2274

2559

2137

1436

•
•
•
•

In this course I improved my ability to analyze views from multiple
viewpoints.

84.9

84.4

85.5

84.4

86.6

90.1

This course explored issues of diversity (such as race, class, gender,
sexual orientation).

77.0

77.1

80.6

76.8

79.9

82.6

I believe this course deepened my understanding of political issues.

63.4

64.9

69.8

64.4

67.8

72.2

The syllabus clearly described how the course content connected to the
community work.

84.3

84.1

84.8

82.0

83.5

87.0

I believe this course deepened my understanding of local social issues.

82.4

81.3

84.6

•

79.7

83.3

83.0

I now have a better understanding of how to make a difference in my
community.

80.3

78.9

81.3

79.3

81.3

82.4

I had the opportunity to apply skills and knowledge gained from my major.

77.8

79.7

78.6

81.0

81.8

85.2

I had the opportunity to engage with students from different fields of
specialization.

90.5

92.9

90.6

92.8

92.9

93.1

I had opportunities to explore my identity(ies) in relation to course
topics.

N/A

N/A

N/A

N/A

N/A

80.4

I felt supported and respected in this course.

N/A

N/A

N/A

N/A

N/A

91.4

I had opportunities to work with and get to know my classmates in this
course.

N/A

N/A

N/A

N/A

N/A

91.3
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The Senior Capstone Faculty

Ratings made on a scale of 1=Strongly Disagree to 5=Strongly Agree.
Percent of students who agreed or strongly agreed

♦ = highest percent

14-15

15-16

16-17

17-18

18-19

20-21

2862

2513

2274

2559

2137

1436

Showed a personal interest in my learning.

♦
93.0

91.4

89.3

89.8

91.0

92.9

Scheduled work at an appropriate pace.

90.9

88.6

88.0

85.8

89.1

♦
91.4

Provide clear instructions for assignments.

♦
86.6

84.2

82.0

80.2

82.4

82.9

Created an atmosphere that encouraged active participation.

♦
94.2

92.7

89.3

91.6

91.9

92.9

Presented course material clearly.

♦
90.0

86.9

84.9

84.0

86.2

85.8

♦
89.9

87.6

86.1

86.5

88.6

89.8

85.2

83.7

82.6

82.1

85.4

♦
88.1

♦
93.5

91.5

89.1

90.2

92.5

♦
93.5

86.0

84.6

82.2

84.7

86.7

♦
90.9

Created an atmosphere that helped me feel personally engaged in my
learning.
Provided helpful feedback.

Related course material to real-life situations.

Encouraged interaction outside of class.

Provided clear grading criteria.

82.8

83.7

81.6

80.8

83.6

♦
86.0

Made an effort to get to know me.

N/A

N/A

N/A

N/A

N/A

83.8

Really cared about me and checked in to see how I was doing.

N/A

N/A

N/A

N/A

N/A

82.5
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ACTION STEPS

The results of our assessment efforts this year show that
Capstone faculty did a remarkable job pivoting to remote
learning and that students were receptive to the strategies
employed to facilitate our community-based Capstones. The
scores in the quantitative section of our assessment were
astonishingly high. Clearly Capstone faculty and community
partners were able to design meaningful engagement activities
with our students. As a result we saw that remote Capstones
were as effective as previous face to face Capstones at providing
students with a sense of responsibility to meaningfully engage in
the community. Faculty did an outstanding job at designing
projects that students felt were meaningful and responsive to
community needs while also deepening their learning of course
content.

The Capstone Office will continue our efforts to further our
Diversity, Equity and Social Justice goal in order to build a more
just society. In fall term, we plan to bring in a national expert (Dr.
Roxy Manning) in Nonviolent Communication with an Emphasis
on Diversity and Equity, to further our efforts to develop antiracist curriculum. We will further our skills in Calling Out racism
and white supremacy in our classrooms as well as Calling In
faculty and students to further racial justice in our communities.
This work is in direct alignment with President Percy’s 3 Strategic
priorities: acting on equity and racial justice, laser focus on
student success and mobilizing engagement to strengthen our
city.
In addition, the Capstone Program Director applied for a
ReImagine Grant to center the voices of communities of color in
our Capstone curriculum. These funds were secured to amplify
historically marginalized communities in our decision making,
faculty development, staffing, classrooms and curriculum.

These results suggest that our focus on Diversity, Equity and
Social Justice over the last two years yielded courses where
students reported a better understanding of others who are
different from themselves and learning about alternative
viewpoints. We will continue our efforts to support our faculty in
the life-long work of striving for racial justice.

The Capstone Office is also open to collaborating with the UNST
Assessment Director to explore adding specific items on our
assessment to address the relatively new UNST goal of Ethics,
Agency and Community. We have not made specific revisions to
our end of term course evaluations since the formation of that
new learning goal.

The data (primarily emerging from the qualitative data) suggests
only one particular area for improvement and that is working with
specific faculty who lacked clarity in their syllabi and/or
assignments. We will closely analyze the course evaluations from
Capstones with student suggestions related to clarity and will
support faculty in making course materials and instructions more
precise.

As we look forward to the AY 2021-22, we envision assessing our
critical thinking learning goal in our work sample assessment.
Finally, we hope to examine students' experience in the various
forms that Capstones now take place: face to face, hybrid,
remote and asynchronous on-line. We are committed to learning
the benefits and challenges students experience in each of these
learning formats.
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FOCUS OF THE YEAR

mentor helped each individual student succeed.

In an effort to understand the role of mentors in the remote
learning environment, three graduate mentors worked with the
Director of Assessment and Research to analyze student survey
responses to questions about the ways in which their mentor
engaged them during their remote learning experience.

FRINQ students largely felt very supported by their peer mentors.
Overall, 75-90% of students agree or strongly agree that their
mentor supported them. Students showed highest levels of
agreement that the mentor showed a personal interest in their
learning, provided support to complete assignments, and helped
them understand resources at PSU. They showed the lowest level
of agreement that the mentor engaged in personal check-ins.

TOOLS AND METHODS
Summative End-of-Term Course Evaluations

FRINQ % Agree/Strongly Agree

Purpose: The FRINQ and SINQ end-of-term course evaluations
asked about students’ experiences in UNST Capstone courses as
well as mentor interactions and pedagogical approaches. The
survey results provide information to individual faculty and
mentors about their courses and to the program about the overall
student experience with FRINQ and SINQ mentors.

1=Strongly Disagree to 5=Strongly Agree

Really cared about me and
checked in to see how I was
doing.

Made an effort to get to know
me.

Method: Students enrolled in FRINQ and SINQ courses
complete online course evaluations at the end of their
course. Between Spring and Fall 2020 and Winter 2021, 1303
FRINQ students and 1688 SINQ student surveys were completed,
which is a 36.5% response rate. This response rate is considerably
lower than in past years but is consistent with response rates
from other levels of the program during fully remote learning.
Quantitative data were analyzed at the FRINQ and SINQ levels
reflecting levels of agreement with items related to mentor
performance. Qualitative data were gathered from two questions
asking about what aspects of mentor session were most helpful
to students’ learning and what suggestions students have for
improvement. 200 comments were randomly selected from each
level and were coded to identify themes. Two mentorresearchers worked on a set of test comments to develop codes
and then coded the rest of the comments. They then organized
the codes into broad thematic categories.

Helped me understand the
resources available to me at
PSU.

Provided support to complete
assignments for the course

Displayed a personal interest in
my learning

77%
81%
90%
89%
90%

SINQ students showed lower levels of agreement with items
related to support from their peer mentors. Overall, 63-79% of
students agree or strongly agree that their mentor supported
them. Students showed highest levels of agreement that the
mentor showed a personal interest in their learning, provided
support to complete assignments, and helped them understand
resources at PSU. They showed the lowest level of agreement
that the mentor engaged in personal check-ins or made an effort
to get to know them. It should be noted that the % of students
who agreed or strongly agreed with these items increased each
term over the three terms we reviewed. For example, the item
asking students whether the mentor cared about them and
checked in on them shifted from 51% of students agreeing or
strongly agreeing during Spring 2020, the term we first moved to
a remote learning mode, to 72% agreement during Winter 2021.
We expect to see continued improvement in student levels of
agreement as we adapt further to remote learning and eventually
move back into face-to-face delivery.

ASSESSMENT FINDINGS
End-of-Term Course Evaluations: Quantitative
Students were asked their opinions about their mentors in two
broad categories: ways in which the mentor engaged with the
student on a personal level, and what types of support the
mentor used the student and their peers throughout the term.
For the former, student responded from 1 to 5, where a 1
indicates strong disagreement and a 5 indicates strong
agreement. These questions asked about five specific ways a
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SINQ Mentor Support Activities

SINQ % Agree/Strongly Agree

1=Strongly Disagree to 5=Strongly Agree
Really cared about me and
checked in to see how I was…

Made an effort to get to know
me.

Helped me understand the
resources available to me at…

Provided support to complete
assignments for the course

Displayed a personal interest in
my learning

Announcements/reminders

63%

Opportunities to meet with my
classmates via zoom or other
technology

63%

40%

Helping connect us with
resources

74%

79%

Feedback on assignments or
discussion postings

34%
37%

27%
22%

Individual meetings
Checklists
Other
■ Remote (1086)

56%
54%

44%
54%

Individual emails

The end of term survey also asked SINQ students about various
activities their mentor used to support them throughout the
term. Across both remote and online SINQs, announcements and
reminders were the most common type of support activity with
2/3 of students in each group reporting. Over half of students in
remote and online SINQs reported that their mentor helped them
connect with resources. The lowest reported activities across
both groups were individual meetings and checklists. Remote
mentors were more likely to have provided opportunities to meet
with classmates by zoom or other technology, which makes
sense as synchronous meetings were built into remote SINQs.
Online mentors were more likely to have provided students with
feedback on assignments or discussion posts than mentors in
remote courses.

65%

45%
41%

Group emails

75%

66%
66%

4%
4%
■

15%
21%

Web (705)

End-of-Term Course Evaluations: Qualitative
Students were asked two open ended questions about their
mentor: Give one or two concrete examples of things your
mentor is doing that have been most helpful to you; and suggest
one or two practical changes your mentor can make to improve
your experience.

What was helpful? The responses to this question were
categorized under six themes. FRINQ students mentioned
aspects of the mentor session more often than SINQ students
while SINQs found emails / surveys more useful than FRINQ
students. All other themes were more or less equally important
for both groups.
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Help/Support from Mentor
Mentor Session Attributes
Working on
Assignments/Projects

Emails/Zoom/Surveys

Relationship with Instructor

■ FRINQ

25%

12%

Mentor Qualities

2%

5%
5%

13%

Other themes Apart from the three themes above, other
points brought about were related to technical support from the
mentor (like emails, surveys in SINQ classes, Zoom meetings or
other remote meetings outside of regular class hours), help with
assignments / projects and relationship dynamics between
instructor and mentor.

27%
28%

18%

23%
27%

What could be improved? Students suggestions for
improving mentor sessions and mentor interactions fell into three
themes: mentor session improvements; additional support or
help from the mentor; and no need for improvement. The
distribution of themes was similar across FRINQ and SINQ.

15%

Mentor Session
Structure/Schedule

■ SINQ

42%
38%

No Change

Help/support from mentors SINQ students gave more
detailed responses on what aspects of the mentor support was
helpful. Overall students found that the guidance given by the
mentor on the resources available for both the class as well as
general ones available at the university to be the most
informative. Equally (and probably more important for SINQ
students) were getting their doubts / questions clarified and
getting feedback on their work (papers, blogs, discussion posts,
etc.) Students also appreciated getting ideas / practice exercises
or examples from the mentor and help related to specific tools
like technological apps or skills like writing a thesis / developing
presentation slides.

17%
22%

Help/Support from Mentors
■ FRINQ

41%
40%

■ SINQ

Mentor Session Structure/Schedule The largest number of
suggestions for both FRINQ and SINQ related to mentor session
structure or schedule, students suggested more connections
between mentor and main session and a more well-defined
syllabus, activities, or schedule. They also wanted more engaging
activities, discussion, and interaction with their peers. These
comments were collected while students were experiencing
remote learning, so it is not surprising to see a desire for more
contact with their classmates as that can be challenging in a
zoom environment.

Mentor session attributes The top three attributes of mentor
session as mentioned by most respondents were the quality of
interaction the sessions provided, connecting to what was taught
in the mains session and creating a community with about 20
respondents mentioning each of these aspects.
Mentor qualities This theme collected responses that

No Change At both levels, 40% of student comments fell into

mentioned attributes of the mentor (and not the mentor classes
or activities) that respondents used to describe the person. Some
students gave generic responses like good / great mentor which
was given a distinct code than from those who mentioned
specific qualities of their mentor. Most students felt that the
supportive and helpful nature of the mentors was the biggest
asset followed by their empathetic / kind nature and the fact they
regularly checked with everybody and were available when
needed.

the category of, ‘No Change’. Student comments in this theme
reflected their satisfaction with their mentor. When asked about
something that mentors could do to improve the student
experience, students said things such as, “ I would say nothing
because my mentor did a great job of managing their role in the
course” and “Nothing! Great work!”
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Help/Support from Mentors ~20% of comments related to
the theme of improved help or support from mentors. Student
suggestions related to improved help and support from mentors
echo their comments about improved clarity and engagement
under the mentor session structure theme. Students suggested
clear instructions and clarifying questions would improve their
experience. They also suggested checking in on and engaging
more with students.

NEXT STEPS
These data were reviewed by the mentor directors and were
shared with mentors at a retreat. Sharing the data at the retreat
will underscore those mentor practices that students found
valuable during remote learning. We will facilitate conversation
about which practices should also be regular practice regardless
of course modality and are eager to hear mentor perspectives on
the data and questions the mentors might propose investigating
further.
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